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Quality education provides the foundation for equity in society . 

18 
• 

Ab. t[:trl 

Tin: way teachers leach is critical concern in any reform designed to improve 
qua lit 1• Teacher quality, teacher learning, and teacher improvement, therefore, are 
becoming the focus point or researchers. policy makers, program designers, 
implementers, and evaluators. The teacher has ability to promote student 
,H.:hicn~nwu that is why promoting teacher quality is a key clement in improving 
higher education in India. The motto. "No Child Left Behind" and "Jlighly 
Qualified Teacher" in every classroom should be implement by Government. 
Good education is the result of the interaction of multiple factors, the most 
important of which is increasingly recognized to be quality teachers and teaching. 
In both developing and industrialized countries, teachers in the past were treated 
as semiskilled workers unable to make responsible decisions about their practice. 
Despite many achievements during the past decade, major improvements are still 
needed in order for all children to receive the benefit of quality education. The 
major challenges in today scenario includes: poor quality of education; high 
dropout rates; promotion of equity and accessing education; decentralization of 
education administration; and special needs education. This paper is about quality 
leach er. issues and measures to enhance quality education. 

Key word: Teacher, Quality teacher, quality education, National Council of 
Educational Research and Training (NCERT), NC F's 

Introduction 

All those responsible for the preparation of teachers agree that having a highly 
qua! ified teacher in every classroom is essential to student academic achievement. 
Quality education enables people to develop all of their attributes and skills to 
achieve their potential as human beings and members of society. In the words of 
the Delors Commission (UNESCO, I 996): "Education is at the heart of both 
personal and community development; its mission is lo enable each of us, without 
exception, to develop all our talents to the full and to realize our creative po ten ti al, 
including responsibility forourown lives and achievement of our personal aims." 

• Quality education is a human right and a public good. 

• Governments and other public authorities should ensure that a quality 
education service is available freely lo all citizens from early childhood into 
adulthood. 
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• ~tntn ·ol cducutiou in lndii 

• lntli.1 xnnp: iscs 2R Hites and 7 Union Territories (that arc Iiu rhcr divided into 
Du u i ·t. ), education is organized by the individual States. The country's 
National Curriculum Framework for Teacher Education is being widely used 
by pre-service teacher training institutiohs. The Framework defines 
guidelines considered essential for all teachers throughout India. Interviewed 
m. titutions include teachers' union ATPTF, the District Institute of Education 
and Training (01ET) of the Southern District or Delhi, the .l,1111ia ~I ,II ia 
Islamia University, NCERT (National Council of Educational Research and 
Training). NCTE (National Council for Teacher Education). a primary school 
and TSG (technical Support Group Ministry of Human Resource 
Development; Department of School Education and Literacy. 

• Existing Frameworks for Teacher Education can be understood by following 
law: The Right of Children to free and Compulsory Education Act 2009238 
(which came into force in April 20 I 0). With respect to the topic of this report, 
section 24 and 29 are considered important by the stakeholders: Section 24: 
"A teacher ( ... ) shal I perform the fol lowing duties, namely: 

(a) maintain regularity and punctuality in attending school; 

(b) conduct and complete the curriculum in accordance with the provisions of 
sub-section (2) ofsection 29. (see below) 

( c) complete entire currjrnh.~m within the specified rime; . 
(d) assess the learning ability of each child and according'y supplement 

additional instructions, if any, as required; 

(e) hold regular meetings with parents and guardians and apprise them about the 
regularity in attendance, ability to learn, progress made i11 learning and any 
other relevant information about the chi Id; and 

(t) perform such other duties as may be prescribed." Section 29 (2): "The 
academic authority, while laying down the curriculum and the evaluation 
procedure ( ... ) shall take into consideration the following, namely: (a) 
conformity with the values enshrined in the Constitution: (b) all round 
development of the child; (c) building up child's knowledge. potentiality and 
talent; (d) development of physical and mental abilities to the fullest extent; 
(e) learning through activities, discovery and exploration in a child friendly 
and child centered manner; (f) medium of instructions shall. as far as 
practicable, be in chi ld's mother tongue; 

==========================:=:::l....._19~==================== 

• Qu.ilitv cdu '.tt1on i:,, one of the most basic public services 11 m11 only 
1.:nltghtcns but also empower: cuivcns nnd .uablcs them to <.:011111hutc.: to the 
m,l\1111u111 l'\lL'nt po:,,~1bh.: to th' sociu] and 1:co1101111i..: development or thci: 
(l1tnl1H1111l1L'S 
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5. Working in teams. 
6. Participating in school curriculum and organisation development. 

7. Promoting parent and community com mi tmcnl to schoo I. 

8. Using new technologies in their daily practice. 

9. Tackling professional duties and ethical dilemmas. 

Jo. Managing their own professional development. 

•I 
II 

(g) mukm« the child frl'l' or rear. tr:111111:1 :ind nnxicty :,nd hclpi,111 the child Id 

np, c~,, ll'W~ n eel), (h) comp, chcnsivc and 1.:01111,rnnus 1.:, nlualrt>ll l>I (llild\ 
m1<lc1~t.m d mg o I kn ow ledge and Im; or he, :i h ii ll y to ii pp I y 111 c ..,a 111c." 

u n Ii t · Tc_:1.c h er 

The icscar .h ol' the p:1~t decade hv \Villi am Sanders and others clc.u ly 
demon nratcs the significaucc or the teacher in fostering student growth and 
academic achievement. What precisely docs one mean by "teacher qualiry"? The 
t, o possible intcqJrctations are qualitative and quantitative m nature. For the 
former interprelation, quality teachers refer to those with high intellect, sound 
subject mastery, classroom behavior. academic ability, advanced degree work and 
great aptitude for engaging students while (Laczko-Kerr & Berliner, 2002; 
Tucker. 2011 l. Those who gave more weight to its quuntiuuivc nxpcct had 
considered teacher qual ity as an output measure based on student performance • 
(Hanushek. 1999) or had described "well-qualified teachers" as those holding 
state certification and the equivalent of a major in the lielcl taught (Darling- 
H am mond. 1999) 

The OECD report "Qua I ity in Teaching" ( 1994) def ncs teacher qua I ity in live· 
dimensions: ·· - knowledge of substantive areas and content; - pedagogic skill, 
including the acquisition and ability lo use a repertoire of teaching strategies; - 
reflection and ability to be self-critical, the hallmark of teacher professionalism; - 
empathy. and commitment to the acknowledgement of the dignity of other; 
managerial competence, as teachers assume a ran gc of managerial responsibilities 
within and outside the classroom." (OECD, 1994, p. 13 - 14) Teacher quality 
should be regarded as a holistic concept, i.c. as a gestalt of qualities rather than as a 
discrete set of measurable behaviours, lo be developed independently from each ~! 

other. Another interesting approach to describe the good teacher is the .tcn 
competences 1dentifie.d by Per~enoud ( 1999): 

I. Organising student learning opportunities 

2. Managing student learning progression. 

J. Dealing with stu dent heterogeneity. 

4. Developing student commitment to working and learning. 
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Issues in dcvclpimg quality 
The pro Iessional development or teachers is a key guarantee o 1· q ual i ty 

education and must be linked to all phases of teacher education and educational 
research. In order to improve the education of teachers worldwide, educ.atio;, 
authorities, governments and intergovernmental organizations must ensure that 
teachers receive a good initial teacher education at university level to prepare them 
for their work as teachers. All teacher education must contain four components: 
mctho<lology, pedagogy, practice and curriculum areas. 

In a large number of countries a considerable part of all teachers do not have 
any teacher education or a teacher education, which is far from sufficient. A large 
number of countries are experiencing a situation of teacher shortage. The reasons 
for the shortage situation may vary between countries, but there seem to be certain 
similarities in several countries. The number of retiring teachers has grown in ~ ~ 
recent years and these numbers will be even higher in the coming years.Teacher 
education can not only be regarded as initial teacher education, it is also important 
that teachers receive in-service training and professional development within the 
profession in order to keep in touch wit)1 new findings in their subjects and to 
obtain continuous support for the improvement or their Leaching methods. In- 

21 

• • I 

ll111wo, inl,! 1111,,Hty ol ll1ildll'r 

~u.1111, Pl' 1~· ,dw, cun k l'llh,rnt:cd by • qualuy ,1w.11c111.: ... , prolc:-..:-.ion.tl 
ethics- 11 of1.''-:-hm.rl hccdom. 

a) 1ualttv .rn.11cnc"" .111d .clf-cvaluation of' general importance 1·0, 1c;1L'11crs' 
,1hd1t) tl, improve the quuluy of'cducnrion is the ability lo reflect on then own 
tc.ichmg. c1 itically examine the methods used and looking ro, alter native 
w:.1y~ of teaching. To create an increased "quality awareness" among teachers 
and help teachers to improve their teaching methodology and skills may be of 
crucial importance 10 improve quality in education. One major way or doing 
this is to systematically evaluate the own teaching and its results. Evaluation 
is a general term used to describe any activity where the qua I ity or provision is 
the subject of systcnwic study. There arc different way» ll> nrg.111i1c the 
ev aluation process in education in various countries . 

b) The professional freedom of the teacher is of crucial importance in 
developing quality in education. Professional freedom docs not mean that the 
teacher can do whatever he or she likes, but that the teacher, who knows the 
students. is the person best equipped to decide which methods to use in order 
to create an optimal learning situation. Professional and academic freedom 
for teachers is also of crucial importance in achieving teaching that is 
independent of any political, economic, ideological or religious influence, in 
order to preserve young peoples' right to and democratic exercise of critical 
creau vi ty. 

• 
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servlce trnininj; offered to rcuchcrs must l of a high quality, It is not acccprnblc 
that 1-., .hcrs at, offered 111 -crvicc 11ni11111~ that merely mean. iouunc meetings 
anti confer '11\:l'~ To guaruntcc ,1 hiuh standard, in-service training mus: be 
orgamzcd 111 coo1 cuuron wuh umvcr: 111'\ colleges 01 other appropnatc 
instnuuuns spc ·1,ili7in).!. 111 higher and 1'1.11 thcr education. Educntinnnl re\c:irc/J 
mu, t l ~ ueugth cue l ,1, ill) instrument for improving educational quality, and the 
results of su .h research should l c conununicutcd to teachers in a better way. 111 
• 1,·1 e training could be one of the major ways to communicate such linding~ to 
the teachers. 

Information and communication technologies can and should be used as 
tools for teaching and learning in oil subjects - in arts, humanities and socral 
. ciences as wcl] as in mathematics. science and technical subjects. \cw 
technologies must be regarded as complementary to the teachers and ways to JinJ 
new teaching methods where both teachers and modern equipment arc important 
components in the educational process. The teachers must be offered in-service 
training in this area to be able to use these technologies in the best way. The ways 
that new technologies can be used in education must be carefully evaluated. 

Education authorities and governments must ehsure that teachers have an 
adequate working environment, including the technology and resources 
necessary for their teaching as well as real protection in terms of occupational 
health and safety. Teachers must be offered to do their work in adequately 
equipped school buildings where the students, among other things. have access to 
a school library and/or on-line services. 

In order lo improve the status of all teachers worldwide, education authorities 
and governments must ensure that teachers have a salary comparable with other 
professions requiring the same level of quali ti cations and responsibility an_d that it 
is possible for teachers to live with dignity on the salary. In order to improve the 
status of all teachers worldwide, education authorities, governments and 
interuovernrnenral ornanizarions must ensure that teachers receive the moral and :::, ~ 
material recognition appropriate to their level of qualifications and 
responsibilities. 

The teachers' unions' view of quality is informed by the principle that 
education must be relevant to the needs of individuals and of society; and must be 
available to all, at any age and whatever one's economic position. as a right. 
Unions also realize that there is a close I ink between the status of teachers. teachers 
work ins condiuons and the quality of education. :::, 

Guidelines of National Curriculum Framework (NCF) 2005. The NCF 
was developed by the National Council of Educational Research and Training 
(NCERT). NC F's guiding principles arc: 
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The Framework then provides concrete suggestions on how teachers' 
education can be redesigned. A good teacher: 

Engage with subject content. cxanune 
disciplinary knowledge and suciu I real iti cs. 
relate subject matter with the social milieu 
ullcumcrs and develop critical 1hi11king: 
Develop professional skills in pedagogy. 
obscrvat ion. documcnia tion, analysis and 
interpret ati on, drama. craft. story-IL· Iii ng 
and reflective inquiry." 

Observe and engage wi th children. 
communicate with and relate to children: 

• Understand rhc self and others. one's 
hcli cfs. assumptions, c11101 ions and 
aspirations: develop the capacity [or self- • 
analysis, sclf-cva luat ion, adapt ab ii iry, 
flexibility, creativity and innovation: 

• Develop habits ,111J the capacity for self 
directed learning. have t unc lo think, 
reflect, nssrrmlatc and arnculaic new , Jcas; 
be self-critical and to work collaboratively 
in groups; 

The Framework further slates that "this can only be achieved i r Leach er 
education curriculum provides appropriate and critical opportunities for student 
teachers to : 

diversi tics in the class, oom, 
Promo le values of' peace. dcm ocr:u re way 
of life. equality. justice. hbcrty, frarcrnuy, 
secularism and zeal for social 
reconstruction. 

I 

lntegrute academic learning wuh social and j 
personal rcali tics or lea rncrs, rcspondi ng Io · 

practice; 

·- 
Organize I earner-centred, :11.:ti vity-bascd, : 
participatory learning experiences - play. 
projects. disc ussion. din logu:. ub~L·n .111011. 
visits and learn to relki.:t on 1hci1 own , 

I 

propensity lo consuucr meaning. 
discourage rote learning, make learning a • 
joyful, participatory and meaningful 
activity- Critically examine curriculum 
and textbooks. contextualize curriculum tu 
suit local needs: 

• Do not treat knowledge as a ·gin:n'. 
embedded in the curricul um and accepted 
wi ihout quest ion; 

. 

• Care for children amt love to be with them. • 
understand chilJ1cn within social. cuhural 
and politic al couicxts. Jc, L' lup ~,·1bi ti ,·ity 
tu their needs and problems. t rc.u chi IJrcn 
equally: 

• Percei ve chi ldren not us passive receivers • 
I of knowledge. augmenl their natural 

. ., 
The Framework asks teachers lo: 

Connect m~~ ~ nmvlrtl •c to I di.' nuh ulc the schnol 

F11:-u1 ing th,11 k,1111111g t-, ,111 lkd .iwny 1'101111 otc methods. 

F11nch11H! the .un iculuiu to provide for overall development ol cluldrcn 
rather th.m rc1rn11111m!. tcvtbook-ccntric: 

4. !\laking cx.uninations more llcxrhlc anti integrated into clas» 00111 Ii re. and 

lurturing an ovcr-nding identity informed by caring concerns within the 
democratic polity of the country. 
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Conclusion 

Teacher education and professional development are the cornerstones of 
quality education. Whatever the education system, qua! ity can only be achieved i r 
teacher education and professional development arc coherently organized across 
the life-course or career trajectory or teachers, and if they respond to evolving 
social values such as human rights, gender equity, economic justice. sustainable 
livelihoods and healthy lives. Applying these three principles in practice, the 
"Quality Educators for All" project aims to increase the number of quality teachers 
by collaborating with a broad spectrum of stakeholders in each country - 
Ministries of Education, teacher unions, coalitions of education NGOs, training 
and quality assurance institutions, parent/school/community associations, the 
media, education donors, and private sector entities - who share the aim of 
assisting public authorities to meet their commitments of providing a quality 
education for~very child. 
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